

































































































































































































































































































































情緒表現型 全体 緊張型 興奮型 ゆとり型 均衡型 複合型
人数（％） 89(100) 22(24.7) 15(16.9) 18(20.2) 12(13.5) 22(24.7)
授業の好感度 肯定的 35(39.3) 7(31.8) 4(26.7) 10(55.6) 3(25.0) 11(50.0)
否定的 54(60.7) 15(68.2) 11(73.3) 8(44.4) 9(75.0) 11(50.0)
英語力の獲得。
効力感
肯定的 35(39.3) 9(40.9) 5(33.3) 7(38.9) 3(25.0) 11(50.0)
否定的 54(60.7) 13(59.1) 10(66.7) 11(61.1) 9(75.0) 11(50.0)
授業の適合感 肯定的 42(47.2) 11(50.0) 8(53.3) 7(38.9) 4(33.3) 12(54.4)




全体　89 適　合 42(47.2) 不適合 47(52.8)
好感度 肯定的 26(61.9) 肯定的  9(19.1)
否定的 16(38.1) 否定的 38(80.9)
効力感 肯定的 26(61.9) 肯定的  8(17.0)






全体　89 好　き 35(39.3) 嫌　い 54(60.7)
効力感 肯定的 23(65.7) 肯定的 12(22.2)
否定的 12(34.3) 否定的 42(77.8)
適合感 肯定的 26(74.3) 肯定的 16(29.6)








全体　89 有　効 35(39.3) 有効でない 54(60.7)
好感度 肯定的 23(65.7) 肯定的 12(22.2)
否定的 12(34.3) 否定的 42(77.8)
適合感 肯定的 26(74.3) 肯定的 15(27.8)





































④最適学習環境 静かな環境 賑やかな環境 和やかな環境
39(43.8) 21(23.6) 29(32.6)
⑤理解の仕方 論理的理解 直観的理解 概略的理解
23(25.8) 23(28.1) 41(46.1)
⑥時間の配分 持続的時間 細分化 限定しない
41(46.1) 37(41.6) 11(12.4)








活動 理解(16) 思考(11) 記憶 (9) 表現 (7) 発想(14)





授業形式 緊張型 22 興奮型 15 ゆとり型 18
理解重視 10(45.5) 2(13.3) 10(55.6)
行動重視 5(22.7) 12(80.0) 2(11.1)





記憶形式 緊張型 22 興奮型 15 ゆとり型 18
個々に記憶 5(22.7) 1( 6.7) 7(38.9)
浅く記憶 11(50.0) 12(80.0) 6(33.3)





学習活動 緊張型 22 興奮型 15 ゆとり型 18
論理的思考 5(22.7) 0(0) 7(38.9)
意見交換 9(40.0) 7(46.7) 1( 5.6)





学習環境 緊張型 22 興奮型 15 ゆとり型 18
静かな環境 10(45.5) 3(20.0) 12(66.7)
賑やかな環境 2( 9.1) 7(46.7) 1( 5.6)






理解様式 緊張型 22 興奮型 15 ゆとり型 18
論理的理解 9(40.9) 0(0) 5(27.3)
直観的理解 4(18.2) 10(66.7) 1( 5.6)





時間配分 緊張型 22 興奮型 15 ゆとり型 18
持続的時間 11(50.0) 0(0) 13(72.2)
細分化 10(45.5) 11(73.3) 4(22.2)





教え方 緊張型 22 興奮型 15 ゆとり型 18
法則性の説明 11(50.0) 2(13.3) 10(55.6)
面白い教授 7(31.8) 10(66.6) 6(33.3)
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Abstract
Learning Styles and Feelings of Compatibility with English Education: Considerations Based
on Feelings of Compatibility, Favorability and that of Effectiveness for University English
Classes
Norio Ando[1], Shuji Hasegawa[1]
[1] Faculty of Child Development and Education, Uekusa Gakuen University
　The term ‘learning style’ refers to the view that different people learn information in different ways. When the 
learning style of a student matches the educational method in English class, it is thought he can learn effectively and 
easily. However, researchers have failed to find an effective method to match individual learning styles and educational 
methods. It is necessary, therefore, to make clarify the relation of effective classes and the feeling of compatibility. In 
this study, the authors attempted to find the relation between feelings of compatibility, favorability and effectiveness by 
administering a questionnaire asking university students about their feelings regarding English education at junior high 
school and high school. The results showed that when one of 3 feelings was negative, all of them tended to become 
so. As for the relation between emotional expression type and appropriate educational method, students of tensioned 
emotion type feel compatibility with English comprehension. Students of excited emotion type feel compatibility with 
active expression, while those of relaxed emotion type feel compatibility with human stories. Therefore, in order that 
students may feel enough compatibility with their English classes to learn, it may be important to provide learning 
activities which are tailored for students with different learning styles and to let them express suitable emotions.
　Keywords: Feelings of Compatibility with English education, 3 emotion expression types, Learning style, 
Favorability, Feeling of effectiveness 
